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r , The University of lannessee trains iw graduate 

students to beooma composition teachers by reguiring them^to assist 
cosposition instructors vlth the teaching of their claasei, to grade 
pttperSf to confer : vith student averageSf and to 

plan daiiy classas. 'Iha graduate assistant Is also allpved in the 
course 1^ year to worK closely vlth three diffarant insttuctors, 
and therefore three different' approaches to the teaching of 
composition, Graduate assistants are evaluated by the instructorl 
that they assist and thosm vho receive high evaluations ara pronDtad 
to the stage^f teaching assistants Those who do not demonstrate the 
potential for being effective teachers are offered the option of 
continuing as research assistants ^or of vorklng with a Tannessaa 
press' pttblicatibtfp so they can at -least continue to^ irork toward their 

\4^grees and still receive financial a ssiatance* For those graduate ^ 
assistants who are made teaching assistknts^ the procaas of 
preparation continues with the tjito'rial and evalu^ator/advisor 
programs* In the. tutorial teaching assistants and InstructDr discuss 
the problems ^that arise based on their own teaching aKperiancaSf 

^fliially# by having an avaluator/advisor, the student benefits from 
the e^cperience of a tested instructor while also confronting 
independently and essentlally> without direct supervision, ^he 

- teaching of compositi6n% 
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1 TO ThI IDUGATION'AL RESQURCiS 
i^lNFORMATlON QENTiA (ERIQ).-' 



W©^ teachers "of English ^ and America|i language and 1 V 
literature, face the 80* s with an Interesting perspectiva, 
one we do not always share with prof esslbnals In other 
fleldsi we know pretty clearly what we facSp students with 
poor rhetorical and verbal skills and little understanding 
about how threatening these deficiencies are to their future 
success In any field* The problgm Is acpute, and the solu- 
tion, evasive* However^ if I may violate HARBRACE 33 and 
appeal to the authority of Pogo^ "we have met the enemy and 
the enemy Is us/^V For one of the many reasons that our 
Students are so weak with' language skills is that we simply 
are not doing the Job* We are producing teachers who do 
not know the dlfferance between a direct object and a direct 
quote. We coddle students with intolerabl6 graMnar as long 
as their Ideas show some potential for being effective and 
the^r sentiments are at least approaching originality, pro- 
poga€^ng the new myth that we can separate what one is saying 
and how he/she is saying it when evaluating the quality of a 
student's wit ing,' We allow into the classroom unqualified 
and often incompetintihstructors and teaching assistants who 



vould be better off takini a good composition course than " 
tiiaching one, ther^^. freeing our experienced ihstruetorV . 

to carry the really tough tp teach coursea such as Iptrp-^ ' 
ductlon to literature, sophomore survey of western world: , \ 
literature; and graduate seminars that consist of a series 
of papers delivered by the studen^t;fi taking the class. We \ 
Vaccept the use of non-sta^ard delects, indeed we encouragk \ 
it, in academic sltuatl^]^ calling fqr written work. Oh yes 
and we rely heavily on/thfiv use of overhead projectors, 

televisions, tape reiorders, anything that keeps us from 

. . ... .. ■ . // , . . ■ .- , , . ■ .. 

' having to rely on and thereby demonstrate our own teaching 
what the effective use^of language is all about, this In 
response to the mistaken phlldaophy that "a flat full bf hand* 
outs can replace a mind full of knowledge. 
:/ How pan we ayo id these errors? We begin by aclai^id.edg- 
ing that one of the most important functions that a gradkate 
progrMi in ^Li^^guaga and literature can serve is to preparaX 
composltlptt initrudto this ^he easy step, the one we have / 
taken. The mote difficult atep Is finding both an appropriate'^ 
and effective method of doing so without turnln5^.^i!^^r|shman 
classes into experimental laboratori4s. Not such an easy task 
as the first* Thev^urpose of my presAtation is tfe discuss 
the , training program employed at the University of Tennessee 
tot the preparation of composition ihsttructors, I will not 
banter in detaiL the var^us pros and cons of the program-- 
they may very well be obvious-'^but I will conclude mth what 
I see as the two chief merits of the system, its pragmatic/ 



V oriaritatioh' and tha ease with whieh it 4€ incorporated into 
' the tr^ditiBnal degree program in language arid literature 
that the department maintains. ■ / , . " • 

When the Department of EngllBh lit the. University of 
. ; ' Tennessee was author iked to grant a Phi. In 1^45-46, funds 
J wefe^^provld^d for twenty graduate assistant ships, Tr^ tWe^ 
very, beginning, these GA's were given the responsibllitw of 
: assisting experienced composition teachers with their fresh- 
man classes, ^n the mid 70 's the, OA prpgran ixpanded to 

• : : : : • • . ] . ' , \ ' ' ' ■ ' ' 

^lao include a tutorial for first year teaahlng asslstants-- 
promoted ^'s and first year Phd". students who >come with an 
'MA — and an evaluator /advisor ptogran for first and Second • 
. yearTA's. Finally, in 1979 the requirement was added that 
every Phd. candidate must serve as a teaching assistant for 
at leasti one year, this- in response to the many MLA JOB 
INFORmTlbN LIST entrlel calling fpr experienced composition 
Instructors and the IRS taai break for that one year of 
required teaching, ; . 

, . In essence, the University 6£ Tennessee English Depart- 
ment GA is an apprenticei the teadhing assistant being the 
Journeyman, The graduate assistant's rekpon sit ill ties are 
■simply to assist a composition instructdr with the teaching' 
■ jof his/her o^ass, the grading of papers, and the conferring 
|with student^, these being the three substantive areas of 
! concern for any composition instructor, as, opposed to the 
jpore^menial" tasks of formulating a syllabus, computing of . 
^final avferages- -although the GA may well be asked to assess 



the performance^ of border-line students- -and .dm to day ^lass 
planning* ^ The strength hare i and certainly the 



purpose, Is 



to^allow the GA to become "comfortable with the more difficult 
Aspects of teaching composition and those with which he/she 
might need the most assistance in mastering. / * 
PUti laps even more taiportant, the GA is allowed in the 
cours§ Qf a year to work cloaely with three differpnt \ 
instructors and, therefore, three different approaches to 
the teaching of composition* ^d in each situation ^the GA 
has the opportunity tp learn a variation of one basic system, 
the MRBMCE systOT, which dominates all th approaches to 
the teaching of composition used by University of Tennessee 
instructors. This aspect of .the program Is* crucial', No^ one. 
approach or system is, of coursf , absolutely correct* What 
Is important is that the Ihekperienced learn a system, J 

^ne with which he/she can becbme comfortable using. By 

■ ■' . , * ' _ '■ ' ' , ■ 

serving as an apprtaitice wi^h three^ different j^nstructors,^ 
he/she sees the varifent methods' of using HARBRACE, works 
with each, and can then choose those metHods that best serve > 
his/her purppses -af^er assiming ^he complete reaponalbllity 
for coursei^^; In other words, th^ GA has the opportunitf to 
learn from ixperienced Instructors and to gain the necessary 
experience to allow him/her to make^ sound disclslons.^ based on ' 
a solid. background of dealing with students both In and but 
of the classroom, this without the pressure of being completely 
responsible for .those students,*, / i 

^ f . I 
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. GA'b «re evaluated by the instructors that^ theyi assist; 

^ , '. ■ I ; ■ ' . . ' - } ' ■ " ' ^ 

thosei wh^ recelye high evaluations are promo-t^ to the ^ 

journeyman stage d£ teaching assistant. Thosi who do not ' 
dononstrate the potential for being effective' teachers, not ^ 
just ■ cbmposltion teachers,' are offered" the option of continu- 
Ing^ft^ redeareh assistants^ or-of working with a Tennessee- 
press publication, something out of the classroom, so that ^- 
fney cai^v at least Qontinua to work toward thair deBreas and 
still ra^alva Mnanalal asslstancs* What this points up Is , , 
^tnat, at Tennaseaa not all «raduata assistants^ a^a assisned tft^ 

b e da stin^d for tha clafsroom Bimply becai^ae thay ara p^su- ^ 
, Ing a graduata dagMS In litferature or language. In-fact, 
If I might add a short digression^ the University of Tennessee 
English Dapartmant faculty has aetlvely tried to sierve the 
-purposes of their graduate students by helping them prepare 
for and find jobs as teelmioal writers, flis publlghlng house 
editors, agents', etc, , and in other pdsltlons that require a 
thorough backgroimd in language and/or literature. This 
indicQCtly applies to tfhe purpose of preparing- compqsitidri 

^ '-^ . \ " ' ^ ' ' . - ^ ; - ^ " ■ 

instructors .because by helping these students, Tennesaee does 
not produce graduates who think ?only abottt teaching, even V 
though they are. not temperamentally prepared for that, job, 7^ 

V For those graduate assistants who it e made teaehlng ■ 
assistants, however, the process of preparation continues 
with the tutorial and evaluator/advisor programs, ■ 

The tutorial Is pet|ia^s' the most difficult to handle 

^ . ■ ^ - ■ ^ ' , * 

part of the progrm because it is the 'only course oriented 
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part, the Implleat ion. being tp some extent taught to teach 
by instructfofn, a false idea to say the le^st. However. 

because 'tthe process of ellnlnation has'To a degfoe removed " 
those people who do not, show the inherent talents needed for 
being aw^f feet Ive^ teacher, this problem Is sfclrted somewhat. 
Genetfally, therefore, the tutorial Is- not a course of Instrue- 
tlo"-_ R^fher, It Is a forum. In ^ich TA's aSad a senior Ji 
Instructor discuss- t|ie 'pr obi mas* encountered In everything 
from grading papers to setting up an effective syllabus,. In ' 
■a sense, anything relevant to teaching composition is fair* 
.game. But the mer id Is that the discussions are almost always 
based on' the experlet^ces the TA's havV had in their own 
teaching. % ^ 

Onfe restriction ori the tutorial is oeiitered on the effort 
to have all the first ytear TA's teach during , a term the sarte 
of the five freshman c|urses , that are offei'ed at UT. Thus, 
,^he .tutorial can be gearipd toward a certain course and can be 
determined In its CQntehtt by t ha course the TA's are teaching 
at the time. For exampie, my first ye^r as a TA at TenneSsaa,' ' 
we all taught ,techftical |^ at the freshman level, sdmathing 

about which easentially i6ne of us knew anything. / The tutorial, 
therefora, became a concidtrated course In technical writing, 
was taught by an experiewcpd technical writer, and offered 
the basics in subject mat^tir'. We used as a teKt, the text we 



were teaching and stayed about a weak ahead of our classes. 

The dne real asset h^rfe is that the tutorial can be flex- 
tble, serving the specif loj needs of the TA's as they move Into 
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the 'progrto Tannessefe . Mainly, the tutorial should and 
does fill in .the gaps l0ft by the GA program. As. a GA the V 

' studerit has Ifearnedaho^t grading, lecturing, and conferring. 
In the tutorial he/she can learn thi more menial tasks of 
as signing topics^ handling late papers, and siiQh as that. - 
\Last> 'there 16 the ^sslgnmsnt at an evaluator/advlaor [ 
for all the first and seconH year TA's, The relatlbnshtp /; 
between the TA and the advlisor/evalUator Is not the same as 
that between GA and supervising Instructor. Nor can the 1 
relationship ^ally be prescribed. In essence, f tie evaluator/4 
advisor's purpose is to visit the TA's classroom, go over ^ ? 
the TAVs p^persj to- check th^ grading,, and to study ^he TA's 
student evaluatlbns. *Then the ^two work tdgether to interpret 
the observation^ of the advisor/ evaluator and the ot^er mater- 
lal to determine V the Strengths and weaknesses of the TA in 
hopes of imprtovlng his/htr ieaehlng, WiaC it all bolls down 
to is that the *Tj| has the opportunity to benefit from the 
knowledge and ex^^rience of a proven composition instructor* 

Again, thft^^^^;^s evaluated, and the screening process 
continues, Thdi%TA*s who do not at this stage demonstrate 
the ability to d6 effective teaching are encouraged and some* 
times forced to consider other options* - 

Two things c oordihate these three aspects of thte train- 
ing program. Fli^^st, there is the ever present MRBMCE systffli. 
All Instructors ^fe composition at /Temessee use 1^ and in all . 
three aspects of pie training .program iche MRBRACE system is 
taught. Also, there is almost a complete focus on|learning 

. ■ ,8 



firom experience. As a GA, the studentlleftrns from experience 
; ,the threfe most difficult aspects of teaching conipp sit ion: 
• grading, lee tiding, and confer In ^e tijiorial TA's 

. and instructor dl^scuss the problems that arise Va'sed„ on their 
^J' ovm teachiang expirlenfies. Finally, by having an evalua tor/ 
dvisor, ^he studt^nt benefits from the experlfnce of a tested 



instructor ^rt^ also confroriting independently and essentially 
' without direct supervision the teaching of composition. 
^ This emphasis on experience points up the r%al bepefit 
, of the .training program; It is very much pragmatic in design, 
the studerit learns by doing, not by abstractly conceptualising 
what teaching Is all about as would be the case In other more 
pedagogical training programs used at other Institutions. The 
HARBRACp system; too, Is pragmatic in Its approach to the 
teaching pf rhet,^lcal, grannnatical, and lexical skills. I 
call this an asset because whatever else teaching is, whatever 
else one might say in the abstract about teaching, and especial- 
ly whatever else the teaching of composition entails, no one 
can deal with teaching effective outlining, demonstrating 
effective thesis sentences, or deciding on appropriate grading 
standards without entering into that very special relationship 
that exists between teacher and student. It Is a unique rela- 
tionship with each student, not one that can be conceptualized * 
any more than can the personality of an individual be realized 
* in the abstract. This acknowledgment of the necessity of 
fflcperience is the underlying foundation that makes the University 
of Tennessee training program effective. 



Finally, let m# conclude by addressing ona furthet* 
, Issue. TerinesBie hag retained a vir^ traditional degree pro- . 
gram despite the realtzatlori by the, faculty that their gradu- 
ates will be teaching coaposltlon, not Shakespeare i technical 
writing, not T/^S. ; Eliot r rfflaedlal studies,, not Chaucer. Why? 
. If %hB raalities of tha 80' a Itisura that moat new Phd, 'a. will 
faca a taaehlng load so heavily gearsd toward aervica work 
dots the program not change? /Simply this. The beat weapon 
we have in comb^ating the almost illiterate antering students " 
is that ^a ourselves develop a complete appreciation for the 
effective use of language r the splendid structure of Pound's 
CMTOS, the colorful diction of Shakespeare's .MAiCBETH, the 
simpiiicity of language of Milton. While the UT Kid, will, 
therefore, hav6 a wealth of teaching experience to draw upon, 
he will also have been exposed to great literature, great ideas 
and great writers. This, above everything else, will make 
him an effective teacher. , 
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